DOCUMENT RESUME 



ED 393 055 



CG 026 896 



AUTHOR 
TITLE 
PUB DATE 
NOTE 



PUB TYPE 



Ni ebrzydowsk i , Leon 

Self-Evaluation and Success at School. 

Jul 95 

16p.; Paper presented at the International Conference 
Self-Esteem Solutions (2nd, Cambridge, England, 

United Kingdom, July 7-9, 1995). Contains some broken 
type. 

Speeches/Conference Papers (150) — Reports - 
Research/Technical (143) 



EDRS PRICE MFOl/PCOl Plus Postage. 

DESCRIPTORS Adolescents; Case Studies; Foreign Countries; 

Intermediate Grades; Junior High Schools; Middle 
Schools; ''Personality Traits; Self Concept; Self 
Esteem; *Self Evaluation (Individuals) 
IDENTIFIERS Poland 



ABSTRACT 

The present research on self-evaluation embraced 360 
students, 11“15 years of age, in grades 5 to 8. Subjects selected 
from an ordered set of tasks (easiest to most difficult) those 
conforming with their self-evaluated possibilities and attempted to 
solve them. The easier problems were typical of academic tasks, 

Polish language and mathematics, while the more difficult problems 
pertained to extraschool activities of which the subjects had no 
previous experience. This procedure permitted observation of (1) 
behavior in success and failure situations and (2) the order of 
problems selected according to degree of difficulty. Self-evaluation 
categories and the frequency of their appearance among pupils 
according to age were established. The following categories were 
disclosed: stable adequate, stable enhanced, stable lowered, and 
unstable. Most pupils in all grades exhibited adequate 
self-evaluation. Next in number were unstable. The number of children 
with adequate self-evaluation increases, and the frequency of 
unstable and inadequate self-evaluation declines, with age. The 
article provides information on the personality traits of individuals 
with different kinds of self-evaluation, differentiation depending on 
forms of activity and its relation with success at school. Cases of 
children representing various types of self-evaluation are described. 
(Author/JBJ) 
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SELP-EVALUAT ION AND SUCCESS A'l SCHOOL 
LEON NIEBRZYDO,VSKI 

Department of Psychology University of Lodz, Poland 
Abstract : 

The present research on self-evaluation embraced 360 students 
/11-15 years of age/ in grades V-7III. In the technique applied, 
the subiects had to selected from an ordered set of tasks/from 
easiest to most difficult/ those conforming with their self-evaluated 
possibilities and to solve them. Part of the problems were typical 
of academic tasks /polish language and mathematics/, others pertai- 
ned to extraschool activity of which the subjects had no previous 
experience. This procedure permitted observation of behavior in 
success and failure situations and to register the order of selected 
problems /according to degree of difficulty/ .Data analysis was the 
basis of conclusions on the kinds of self-evaluation. 

De If -evaluat ion categories and the freguency of their aopearance 
among pupils according to age v/ere established. The folloving cate- 
gories were disclosed: stable adequate, s„able enhanced, stable lo- 
v/ered, and unstable. Most pupils in all grades exhibited adequate 
sslf — evaluat ion, r>ext in number v/ere the unstable .The number of chil- 
dren with adequate self-evaluation increases and the frequency of ' 
unstable and inadequate self-evaluation declines v/ith age. 

The article provides Information on the personality traits of indivi- 
duals with different kinds of self-evaluation, differentiation depen- 
ding on forms of activity and its relation with success at school. 
Oases are described of children representing various types of self- 
evaluat ion. 



Paper presented at the 2nd International Gonlerence Eelf-Dstecri Lolutions 
Homerton College, Carabrldge, gangland, 7-9 Duly 1995 
Intcrnati^iial Council for Lclf-Dstecm 



PEF^MISSION TO RF PRODUCE THIS 
MATLFIIAl HAS BEEN GRANTED RV 



BEST COPY AVAILA15LE 

( :F r rJlK-ATIOf. 



■ I)' I' nt 9' :nnM ^ '"i 

i I HtF KK . 



' I :f [ ■ '■)( Mrd'M Ilf ' ni/ 

■*;i • T.’ ■■■ M tf i ( : f J , I r ,1 ! ■( - 







Introduction 

3y self-evaluation is understood the complex of an individual 's 
opinions and judgements about himself, in particular of his looks, 

abilioies, achievements and possibilities. It is a component of per- 
sonality ,'Vithout self-evaluation it would be impossible either to 
define one s own individuality or to d_stinguish oneself from others. 
It furthermore enables to view oneself critically and to constantly 
assess one s possibilities in face of varying demands of life. 
Self-evaluation may be total or partial. The measure of the degree of 
total self-evaluation is not the mean of the partial assessments but 



the level of evaluation of those traits which the individual considers 
dominant and with v/hich he identifies. 

Podgorecki /1968/ attributes to total self-evaluation a certain stabi- 
lity/durability/, immutable over a given period of life, firmly rooted 
and inseverable from what is Seltf to be the authentic and unique "I". 
This "I” nay be manifested in overrating or underrating one's possi- 
bilities in relation to awaited tasks. Self-evaluation is enhanced in 
the first case and lowered in the second. This is so because experien- 
ce acquired over the years is not uniform for different individuals. 
Dominant with some is the experience of public recognition and conse- 
quent satisfaction /reward/, with others it is mostly failures and 
setbacks. It may hence be considered that success and accomoany ing 
public recognition contribute to high self-evaluation, v/hile long- 
lasting failure causes low opinion of oneself and correspondingly low- 
self-evaluation. doccesses alternating v/ith failures/Gr vice versa/ 
mey contribute to shaping a vacillating, unstable self-evaluation 
as an expression of unstable personality. It may be assumed that 
only a certain percentage of persons form their self-evaluation propo- 
rtionaly to their exoerience. w'hen it is sometimes hi^h, sometimes 
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low, depending on merits, we speak of an Idequate self-evaluation. 
The aim of the presenc paper is oO establish: 

1. the kinds of self -evaluac ion prevalent among adolescents, 

2. the personality traits of individuals with various kinds of self- 
evaluat ion, 

3. whecher the subjects rate their possibilities uniformly in spheres 
of activity where they had previous experience and in fields where 
they had none , 

4. the relation, if any ,bef.veen progress in studies and narticular 
kinds of self -evaluat iam. 

data on the abpve were obtained by the Hoppe Experiment technique. 



he t hod 

-he subjects were given 9 number! cards containing on ohe reverse side 

a number of problems of progressing dificulty: 

a/ easy problems numbered 1 , 2, 3 ; b/ problems of average dificulty :4 , , 

6 ', 

c/difficult problems numbered: 7,8,9, 

— >ach suoject v/as asKed to pick 1 proolem according to his/her imagi- 
ned possibilities and to solve it. After the first successful or un- 
successful attempt the task was repeated three more times. 7he aim was 
to observe the subjects behavior in success and failure ana to obtain 
information on the seouence of problems chosen. 

Type of self-evaluation was established by analyzing the choices, luoils 
consistently selecting nrobleras from the s sy -roun and solving then 
v/ithoud much difficulty while avoiding the averagely difficult ones 
were defined as having lowered self-e valua. ion. High stability and ex- 
clusive choice of difficult, unsoluble problems characterized the oppo- 
site extreme: those of enhanced self-evaluation, lupils who chose and 
solved nroblems according to their actual possibilities were diagnosed 
with -^dequ-tte sclf-cvaluat ion .This tyne may be high, average or low. 

■->ub gee , s 1 tnorant oi tnetr actual oossibili t ios , who jumped in their 
ccvicea ; rom tr;t> ,t:oest n t na tw:: , diffic'.ilr problems re oi'e sensed un- 
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Por sake of reliability, the experiment was conducted in two series. 

In the first, problems were used from filds known to the subjects: 
Polish languo^e and mathematics contained in the school curriculum. 

In the second, problems were chosen from the squ-^res cest. ihe objecti- 
ve of this strategy was to determine whether the subjects assess their 
oossibilities uniformly in fields where chey have experience and v/here 
they have none. 'The inves^c iqat ion embraced 360 pupils from grades 
V-TIII /in the Polish school system this corresponds to the age range 
of 11-15 years/ . 

Results : 

The following types of self-evaluation were distinguished on the 
of the data obtained: 



6e If -evaluation 




>^e shall analyze the above types of self-evaluation with narticular 
emphasis on the stable and unstable. This is an essential question, 
since, as L.Bozovitz /1985/ maintains Stable self-evaluation attests 
to a sta.ole personalicy and unstable to an irresolute, vacillating per- 
sonality". Type of self-evaluation is also closely linked with the de- 
gree of personality s-.ruccurin^ and organization. Thus individuals 
with stable self-evaluation have better ordered and structured perso- 
calioies than i^heir opposites, n. poorly structured oersonality, in the 
oninion of .Reykov/ska /1970/ , is more susceotible to emotional influ— 
encso. v^acn oerconalitt.es, accordjn-^ to ^'ne author, characterize indi- 

/j..,uacs .v.’.o.jC se If — c oncept s are inadeououte or .s’lO/oed bv conflicting 
cToerience . 



Adequate self -evaluation 



The data show that almost /46,6/o/ of the investigated puoils have ade- 
Quate self-evaluation and the rest /53,4'Xo/ in adequate or unstable. 
Considering that tne former rate themselves more or less uniformly in 
the different fields of activity, regardless of experience, it may be 
concluded that adequate self-evaluation is characteristic of a giv^n 
period of development of personality traits. Following is an example of 
a person wich adequate self-evaluation. 

Jolanta S.,an average pupil, chose the difficult problems 6, 7, 6, 9 in 
the first series of the experiment /mathematics/ . She solved the first 
three in 20 minutes with a little help from the experimenter, during the 
test she was completely at ease, ./hen asked how she rated her mathemati- 
cal ability, Jolanta considered herself a good student , although she had 
only passing marks in the previous two years. She experiment verified 
the correctness of her estimation, as illustrated by the diagram below 
/figures 1 and 2/ 



Jolanta was more cau:;ious with the Polish language problems. Her first 
choice was from the average difficulty group /nO.4/ sine? she was aware 



Excep;^ fer nhe last problem she met no unsurmount able difficulties, dhe 
oroceeded identically in the squares test. 
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of being somev,'ha.t weaker in this subject. After successfully solving 
that problem her further choices consistently increased in difficultv 





ic in her s,.u:iie's, has many 




friends and is liked by her classmates. She devotes much time to so- 
cial v/ork at school and her outside environment. All of this confirms 
with the thesis of J .Srownf ain/l 962/ that an adequate self-evaluation 
is most desirable because of the possibility of the individual adju- 
sting CO the environment. Similar conclusions were reached by C. Rogers 
/IS 54 / who asserted that individuals with adequate self-evaluac ion are 
most frequently well adjusted. 

Inadequat'^ self-evaluao ion 

As indicated above, scable self-evaluation may be adequate or inade- 
quate. Ic is inadequ when individuals insist on setting themselves ca- 
sks they cannot cope with or which chey fulfil considerably below theii 
possibilities. According co some anchors, e.g. Lewin/1935/, J.Reykow- 
ski / 1970 /, seli -evaluac ion is scrongly linked with level of aspira- 
tion. Enhanced self-evaluation is associatet with an aspiration level 
above /overest imac ion/ and levered self-evaluac ion v/ith an aspiration 
level below /unde rst imac ion/ one's actual possibilities. 

Enhanced self-evaluation 



the considerable majority of pupils in the inadequate self-evaluation 
group displayed a tendency to overescimate cheir possibilit ies .'This 
phenomenon was observed both in fields where the subjeccs had previous 
exuerience /Polish language and m.atheraat ics/ and where chey had none 
/the squares test/. Of the investigated pupil sample of 19,9/'o overesti- 
mated their possibilities: 21, 2E in fields with previous experience, 
17,2;-3 in the squares test .These percentages varied over grades. We chug 
agpertained a mean of 23 , in grade V and l6,2;-3 in grade VIII who 
overestimated their possibilities. These~'a^ri^r^der the pupils, ihe 
lov/er Che percentage in this respect .The differences, not sudden leaps 
but gr'-dual and systematic, were most distinct botv/een grades V and 
7111 . 
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with problems 6 and 7 and despite failure made each successive choice 
from the group of difficult problems .ChriSuopher, a fifth grade pupil 
of intelligentsia origin, may serve as example . Impolite during the ex- 
periment; instruc c ions , as soon as he learnt its nature and without 
stopping to considet , chose problem 7. After reading it three times 
Christopher declared after seueral written attempts to calculate the 
results: "Jhis problem is queer and cannot be solved", despite failu- 
re, his next choice was problem hO.8, still harder, ?nd finally- the 
most difficult, problem Ko.9. 




I a u tv 

I' it!. .V \1 .1 1 licn>ai 

As shown in Fig. 3 » all three attemp;;s in the above example ended in 
failure .Christ opher motivated his complete confidence by assuring that 
he could solve difficult mathematical problems "but these are so queer" 
Seeing that the boy could not manage the problems selected, the ex- 
periment proposed that he choose from the averagely difficult ones. 

The suggestion was not considered. After 30 mdnuts of vian attempts 
CKrist opher turned in his cards and as he was leaving the hall remon- 
strated loudly: "I solved other problems like this and got A'sV 
It should finnaly be noted that pupils with enhanced self-evaluation 
choose problems mainly v/ithin one group, v/eak ones, with poor school 
records, test their ability by tackling problem's of a." "age difficulty; 
those v/ith passing marks aspire to solve more difficul tones. These 
punils " choice of problems is independent of succes or failure during 
the experiment. T}his means that behavior in this category is due to 
fixed opinions of them.selves and does not depend on momentary success 
or failure, -hey retain their canvition although their self-evaluation 
does not correspond with their nossib-; li t ies and are inclined to under- 
take tasks "bove their pcv/ers, >;hU3 m.-^nif e st in ; inadequate self-eva- 

te ' i e Id s of activitv.Po surl^,^mont the ch'^ract 
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of this group of pupils, we may add that they hehave similarly in the 

squares test where they cannot anticipate their possibilities. -i?his is 

additional evidence that an inflated aspiration level is a personality 
a 

tr it. It may be assumed ohac such traits are tipical of the dogmatic 
personality . 

According to the protocol of the experiment, 95/^ of the subjects with 
enhanced self -evaluac ion replied "v/ell", "I" have no difficulties", 

"I solve all problems myself" to che question: "Hov; are you managing 
with mathematics and Polish language ? "They explained their choice of 
more difficult problems after failures as follov/s:"I hoped I would ma- 
nage even the more difficuld, ones", I am able to solve difficult pro- 
blems, but tuday it somehow didn i; go", etc. In short, these answer 
of subjects wirh enhanced self-evaluation confirm their conviction 
thac the cause of failure is not latent in themselves but lies in 
objective c ircum.stances or in other persons. Characteristic of this 
group is their reference to the past in cases of failure, to good or 
very good marks in the subject in earlier grades, while ignoring cur- 
rent marks. /i' or more detailed data c.f., liebrzydowski, 1976, 1989/. 
Pupils v/ith enhanced self-evaluation often ignore assesments that do 
not correspond with their aspirations and do not verify previous atti- 
tudes fixed curing their school careers. For low marks currently obta- 
ined they m.ost often blame teachers, sometimes parents or colleagues, 
whom they accuse of injustice. Failure does not lead them to analyze 
their behavior but only deepens erroneous self-knov/ledge and self- 
evaluation. 



Lowered self-evaluation 



"A lov/ered self-evaluation is a state in v/hich a person 
himself lov/er possibilities than actually possessed and 
m.a ;es or social ^t trac t ivness . he has ^ lov/er oninion of 
values of his activities than they deserve and 'ue exoec 
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a person does noc believe in his possibiliuies and is reluctant co 
undertake difficult tasks out of fear erf failure. It is hence a psychic 
state which hampers accivity and creative initiative. Persons with 
lowered self-evaluation sometimes resi.^n from more attractive cypes 
of schools, work or public functions, since they lack confidence in 
their ability to cope with them. Jhey are furthermore in a constant 
state of internal tension and are often worried and disturbed. Jhis 
state may evoke behavior unexpected by the environment.! negatively 
self-evaluat ing individual or one with an inferiority complex may mani 
fest defensive attitudes and deeds expressed in aggression, disorga- 
nization or escape from reality /J omaszewski , 1975/. 

?he present research disclosed very few pupils with lov/ered self-evalu- 
ation both in fields of activity with and without previous experience. 
2 hey constitute 4,5;'o of subjects in all the investigated grades, which 
is negligent when compared with the number v/ith the other types of 
self-evaluation. 

The 5 reat majority of the lowered self-evaluation group do poorly at 
school and usually have workers' background. I.ore rarely, they consi- 
st of average pupils who fail in one or two subjects. It should also 
be noted that girls underestimate their possibilities more often ■ 
than boys. The experimental data further indicate that while the pv’r- 
centage of this category is slight, it cends to grow from yea.r to year. 
This is closely associaced with the rise in self-crit icizm. It is als6 
to be obsem/ed that pupils overestimating and underestimating their 
Dossibilities both display certain characteristic peculiarities, e.g. 
they choose problems within one group. Those v/ith lowered self-evalu- 
ation choose them very cautiously, below their possibilities, ./aldek 
grade VII, blue-collar background, rated average by his teachers, may 
serve as an example of this kind of self-evaluation. He made the fol- 
lowing choices in the excerimental series /see Figures 4, 

i f) 
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Fig 4 Mll^^^ 1 atl(^s hK 5. Polish language 



fig Squ.uex test 

Although he solved those problems without difficulty, <^aldek could 
not be persuaded to choose more difficult ones because he considered 
himself a pupil. According to the teachers, he was average in the lo- 
wer grades and had difficulties only in mathematics, -feldek said 
abiut himself; " I am a weakling". His grade VII teacher stated that 
his written answers were much better than the verbal ones and he ad- 
m.itted that he "loses his head'- at the blackboard. 

It tiirned out that 65/o of pupils with lowered self-evaluation were 
school failures, 'he rem^aining 35 /^ were those of a low or average achfe 
vement level. Jhere w^ere no gifted pupils in that group. 

Observation during the experim.ent pointed to hyper-sensitivity to asst 
ssment or criticizm and constant fear of failure or ridicule as the 
causes of lowered self-evaluation, ouch pupils are esrecially affected 
by failure and their capability of further effort is consequently 
reduced /c.f. hiebrzydowski , 1 989/ . 



Unstable self-evaluation 



Unstable self-evaluation is impaired. It may take tv/o forms: 1 /not 
yet cr-fstallized, and 2/ undergoing change under the impact of current 
exoerience .3oth forms reveal great vacillation in determining one's 
level of aspiration. Thus, the individual is at times convinced he can 
attain much and outdo comretitors in manj^ respects and at other times 
he manifests quite the contrary, i.e.,he believes he is worthless and 
cannot core v;ith the slightest difficulty /Heykov/ski , 1 970/ , According 
to h . ->o zov/it z , this is a typical symptom of immature self-oerce-Ov^ion, 
ofen iesignated as disintegration, which is manifested in two succes- 
sive contradictory conceotions of one's possibilities /dozovit z , 1 9?5/ . 
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This is particulary evidenu in childchood and adolescence, revealing 

lack of equilibrium in ohe psychic processes and an emotional approach 

to the surrounding world. In such persons small successes may cause 

heightened aspirations and a better frame of mind, while even a slight 

failure may seem a serius nroblem and tragedy. A fairly large percen- 

P^upils manifested 

tage of the invest ig at ed'. an unstable /vacillating/ assessment of their 
possibilities .2he mean for the four investigated graces oscillates 
between 23»6/= in Polish language and 35»5^^ in the squares test, host 
unstable assessments thus aopear in the latter, a field where the su- 
bjects had no previous experience. 

There are no statistically significant differences between grades, alt- 
hough the percentage of pupils with unstable self-evaluation declines 
progressively over grades. Ihe mean for the three tasks covered by the 
experiment amounts to 32,2>o in grade V. Pewest unstable self-evaluatioi 
were noted in grade 7III /mean for 3 casks = 24/V and most in grade V. 
The higher proportion in this grade can be attributed to many factors,, 
the m.ost important of which are; 

1/ Changed dem.ands in connection with the sv/itch from introductory te- 
aching /grades I-I//, to elementary systemacics /grade V/; 

2/Creater demands posed on pupils in higher elem.entary school gra- 
des. hew conditions need not always be unfavorable for the puoil, but 
it often happens that when promoted from grade 1/ to V, a previously 
successful pupil becomes average and a passing student-unsatisfactory; 

3 /increased activity of the internal secretion glands and accom.panying 
shaky equilibrium of the nsychic processes, it may be difficult for 
som.e pupils to maintain a stable self-evaluation in these conditions, 
•-beginning v/ith grade, /I pupils enter a certain teriod of stabilizat ior 
accustom themselves to the new requirements and commence to reconcile 
to the cositions of iood, a.v 
rccnect are Tr"’ae illl ■cur;''! 
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The situation with -che squares test was somewhac different. Here che 
percentage with unscahle self-evaluation v/as pretty large, even in 
grade 7III, amounting zo 32,2/o. Moreover, every chird pupil of this 
class was unable to assess his possibilities adequately in a field 
where he lacked experience, It is noteworthy that more weak than 
good pupils have unstable self-evaluation, -'hose successful in their 
studies evaluated themselves very stably in a? 1 series of the experi- 
me nt . 

Por a more accurate elucidation of the silhoutte of an unstably seif- 
evaluating pupil we shall analyze the case of 3ozena, a Puck school 
pupil of average attainment level, ohe started the mathematics test 
v/ith the easiest problem /Ho.1/ which she solved easily, very happy 
with her success and sure of herself, her senond choice was the very 
difficult problem &. As was to be expected, she could not manage it. 
ohe get flustered, blushed and said: "It may be better if I don't 

try to solve any more problems". It required a long conversation to 
convince the girl to continue, -^earning from, her unpleasant experience, 
she now asked for an easier problem- h'o.2. Meeting with no difficulty, 
3ozena livened up and again felt satisfied with herself. In the fourth 
attempt she asked for problem. Ko.5, of average difficulty. This time 
she failed again. Her successive choices are illustrated in Pig. 7: 
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one s "I” on the one hand and to compesatory accenting of other era 



its of the"I” on the other. It mey be asserted that an individual of 
unstable self-evaluation is strongly affected by arising situation. If 
a situation is favorable and that individual scores a success, then 
the self-evaluation is raised: if unaf orable-ic is sharply lowered.lt 
follows then that the "I" /personality/ of such a person is completely 
dependent on the moods evoked by success or failure. 

It may be accepted that unstable self-evaluation results from a colli- 
sion betv/een current and orevious self-concepts, ./hen conditions are 
unfavorable for maintaining a prevailing self-concept it gives way to 
a new one. .’his process proceeds a. a different rate with different 
persons, .'/hen self- concept and the associated self-evalouat ion change 
in a positive direction, the shif is conflictless: if in a negative 
direction -it may be manifested in disturbed behavior. -Vhen a negative 
change proceeds too rapidly, behavior is artificial, betraying symptoms 
of mal.adgustment /uiebr zydowski , 19^9/. 



Conclusions 

Ihe experiment, consist irtg-as shown '’bove-of tv/o series of tasks: 

1/. activity in which the pupils had previous experience /Polish lan- 
guage and mathematics/ and 2/Activity in a field vhaere they had none 
/the squares test/ , disclosed four kinds of self-evaluation, these are: 
stable adequate, stable enhanced, stable lowered, and unstable. 

All types were ore sent both in grade 7 tnd grade /III oupils.-'he majo- 
rity of pupils in all investigated grades had adequa,ts self-evaiuac ior. 
/mean for both types of activity^ 46,6/o/. These data suggest that in 
this case adequate self-evaluation is a persona.lity trait. lext in num- 
ber were tnose with unstable self-evaluation v/ho constituted a mean of 
2?.: in all grades, regardless of the tyoe of activity tested. 3ut the 
tercentape of the latter cate-crv differd v/ith -:e and tyoe of activity 
.■-ost wore tounu in grade v -nd the least in gr'-de /III. A comoarison of 
::uo:l:t v/it n uirr'erent tyoe.: of self —ev iluat ion revealed an increase dr. 
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proportion of the atequate oype and a decline of the inadequate and 
unstable types wich age. This regularity percains to evaluacien both 
in and out of school. A comparison of che data of both experimental 
series shov;s chat among the majority of subjects self -evaluac ion 
either corresponds in both activities or show a rising tendency in 
school activity. In extramural activity there is a rise only in un- 
stable self-evaluation. Only 4,5'o of the pupils were ascertained to 
have undersc imated their possibilities in both kinds of activity 
/see also I’iebrcydowski , 1909/ 
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